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Abstract 
The study deals with curricular transformation from the perspective of the trends in the 

education of pupils who are deaf or hard of hearing in Czech Republic after 1993. It compares 
educational approaches in primary education with an emphasis on regular and special education of 
pupils who are deaf or hard of hearing. After the adoption of the Education Act in 2004, the 
number of pupils in schools for the deaf or hard of hearing started to gradually decline and there 
have been demographic changes as to how and where pupils who are deaf or hard of hearing 
receive their education. Effective from September 2016, the amendment to the Education Act 
brought new education opportunities for pupils who are deaf or hard of hearing, which respect 
their language and cultural differences. However, all these changes – including support measures – 
may not affect the successful integration of a pupil who is deaf or hard of hearing. The degree of 
disability of the pupil being integrated and the system of measures to support the individual’s 
special needs in more challenging conditions also play an important role. The on-going curricular 
reform provides teachers with an opportunity to modify and expand the curriculum to support the 
development of pupils who are deaf or hard of hearing together with their peers and to form a solid 
foundation for their future lives.  

Keywords: communication; special and mainstream education; legislation; statistical 
yearbook of education. 

 

1. Introduction 

The population of European Union countries is a diverse macrocosm. It consists of individuals 
from different ethnic, cultural and socio-economic backgrounds, yet most of them have one thing in 
common: they all can hear. These people represent the hearing world – they value their ability to 
hear and speak and the ease with which they can communicate with others. For most people, the idea 
of losing their hearing and not being able to enjoy music, films or live broadcasts is unimaginable. 
For the majority population, it is quite difficult to appreciate how people who are deaf or hard of 
hearing feel, or to imagine what life without auditory perception is like. 

Living among this hearing majority population, there is the cultural and linguistic minority 
group comprising the deaf. It consists of people with varying degrees of hearing loss, including 
deafness, with different professions, ethnic backgrounds and socio-economic status. These people 
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see the Czech sign language as their language and share many cultural views that are valued and 
appreciated by all members of this group. Unlike the majority population, they do not perceive 
their hearing loss as a handicap, but rather as part of their unique identity.  

 
2. Objective 
The present study aims to describe the curricular transformation from the perspective of the 

trends in the education of pupils who are deaf or hard of hearing in the Czech Republic in a 
historical context in the period that followed the breakup of Czechoslovakia and during which the 
Czech and Slovak Republics emerged as independent states, i.e. since 1 January 1993. 

 
3. Methods 
We chose the content analysis of documents (Onwuegbuzie, Teddlie, 2003) as the main 

method of data acquisition. This is a qualitative method with the accent on an objective and 
systematic description of the content of documents focusing on curricular transformation from the 
perspective of the trends in the education of pupils who are deaf or hard of hearing. We used a 
multitude of available scientific, research and technical papers and data that are published on the 
Internet, including search databases (e.g. laws). Based on the data that were acquired through the 
content analysis of texts relating to curricular transformation from the perspective of the trends in 
the education of pupils who are deaf or hard of hearing, we subsequently applied comparative 
methods, abstraction, generalisation and other logic methods to generate new findings (Hendl, 
Remr, 2017).  

 
4. Results and Discussion 
Historical context of the trends in education in Czechoslovakia 
The earliest references to the integrated education of people who are deaf or hard of hearing 

dates back to as early as 1881, when the Austrian Ministry of Education issued a decree on creating 
the conditions for teaching persons who are deaf or hard of hearing at regular schools due to the 
insufficient capacity of the then existing institutes for the deaf and dumb (Hrubý, 1999: 152). 
Founded in 1786, the Prague Institute for the Deaf and Dumb was the first institute of its kind. 
Teaching made use of the finger alphabet, signs and articulation and later also the sign language 
and the bilingual method. At the 1880 Milano Congress, a resolution on preference for the oral 
method was adopted which concerned the education of pupils who are deaf or hard of hearing in 
schools in Europe. At Czech schools, the then existing institutes for the deaf and dumb, this 
resolution started to be more widely applied in the period 1922–1924. As a result of strict oral 
education, the ‘pure’ sign language declined. These limitations in the education of people who are 
deaf or hard of hearing also affected education quality and opportunities. Even in the subsequent 
years, changes in school-related legislation had no practical impact on the education process for 
pupils who are deaf or hard of hearing, and – with few exceptions – the education was provided in 
special schools, i.e. in a segregated setting (Act No 29/1984 Sb.; Decree No 291/1991 Zb.). 

 

Legislative regulation of education of pupils who are deaf or hard of hearing in 
the Czech Republic 

Addressing social inequalities greatly improves health and well-being (Haegele, Sutherland, 
2015; Kuenburg et al., 2016). The causes of inequality are complex, they are rooted in the very 
beginning of the life cycle and have an effect over its entire duration (Nielsen, Krasnik, 2010; 
Robertson et al., 2017; Smith et al., 2012; Ubido et al., 2002). People’s disadvantages and 
vulnerabilities tend to deepen during their life and correlate with behaviours that have an 
important impact on health, such as high-risk and harmful alcohol abuse and smoking, poor eating 
habits, lack of physical activity and mental health problems. The above behaviours are largely the 
result of stress and other life difficulties (Ministry of Health of the Czech Republic, 2015).  

According to Article 33 of the Charter of Fundamental Rights and Freedoms, education is 
a fundamental right of every person (Resolution No 2/1993 Sb., as amended by Act No 162/1998 
Sb.). School attendance is obligatory for a period specified by law. In the course of education, an 
individual acquires key competences for their life as well as basic knowledge and information that 
can then be actively developed and used. However, this process – including encouraging children 
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to embrace physically active lifestyles – also needs to be promoted in families from an early age, 
because it plays a crucial role in developing positive, health-oriented lifelong habits (Badura et al., 
2017; Ellis et al., 2014; Sigmund, Sigmundová, 2014).  

In the Czech Republic, the education of people who are deaf or hard of hearing is currently 
legally regulated by Act No 561/2004 Sb. on preschool, primary, secondary, tertiary vocational and 
other education (the Education Act), as amended. In addition to addressing the general principles 
and objectives of education and describing education programmes and the education system, etc., 
Section 16 deals with support for the education of children, pupils and students with special 
educational needs, which also includes pupils who are deaf or hard of hearing. Under this Act, 
a pupil who is deaf or hard of hearing means “a person who, in order to fulfil their educational 
potential or exercise their rights on an equitable basis with others, requires the provision of 
support measures. Support measures mean the necessary adaptations of education and school 
services as appropriate to the health condition, the cultural environment or other living 
conditions of the child, pupil or student.” According to Barvíková (2015, p. 11), a pupil who is deaf 
or hard of hearing “has been diagnosed by a specialist doctor with a conduction, perception or 
mixed-type impairment of a long-term, progressive or permanent nature”.  

In the education process, communication and its effectiveness are a key issue. Education is 
based on mutual communication and understanding. Section 16(7) of Act No 561/2004 Sb., 
(as amended) grants “deaf and deaf-blind children, pupils and students the right to free 
education by means of or through communication systems for deaf and deaf-blind people”. It 
follows from the above that there are certain specific aspects in the education of pupils who are 
deaf or hard of hearing. 

Effective from September 2016, the amendment to the Education Act brought new education 
opportunities for pupils who are deaf or hard of hearing, which respect their language and cultural 
differences. Pupils who cannot perceive speech through hearing and who use a communication 
system other than spoken language receive education in a communication system for the deaf that 
meets the needs of the pupil. Pupils who receive education in the Czech sign language also receive 
education in the written Czech language, which they learn through the methods used in teaching 
Czech as a foreign language.  

If the pupil prefers to communicate in the Czech sign language and is educated in a class 
where this method of communication is not the means of communication shared by all participants 
in the education process, the school will provide education to the pupil using a Czech sign language 
interpreter or a speech-to-text-reporter for the deaf. A sign language interpreter must provide 
proof of education, or practical experience and education through which they acquired knowledge 
of the Czech sign language at native-speaker level, and demonstrate interpreting skills at a level 
that makes it possible to provide full education to an individual who is deaf or hard of hearing (Act 
No 561/2004 Sb.). The interpreter performs the precise translation of the content communicated 
between the participants in the communication system chosen by the pupil. It is used throughout 
the duration of the education and during events that are organised by the school. The interpreter’s 
services may be used concurrently by multiple pupils. If the pupil prefers the spoken form of the 
Czech language supported by written text and receives education in a class where this approach is 
not the communication system that is shared by everyone, the school will provide education to the 
pupil using a speech-to-text-reporter for the deaf. The speech-to-text-reporter converts spoken 
language into written form in real time (Decree No 27/2016 Sb.; Act No 155/1998 Sb.). 

 
Regular versus special education 
In 2004, the Czech Republic became a member of the European Union and its education 

system started to change in order to ensure compliance with the requirements of European 
legislation. These changes were formulated in the National Programme for the Development of 
Education in the Czech Republic (2001) and legislatively enshrined in Act No 561/2004 Sb. on 
preschool, primary, secondary, tertiary vocational and other education, which came into force as of 
1 January 2005 (the Education Act). In this period, new curriculum documents were created 
concerning the education of children, pupils and students aged 3 to 19 years. The on-going school 
reform – which is being implemented in primary education through the Framework Education 
Programme for Primary Education, including its current changes (FEP PE, 2017) – defines the 
specific objectives, forms, duration and compulsory content of education, including safety and 
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health conditions. These are mandatory for the development of school education programmes and 
the evaluation of the learning outcomes of all pupils who are deaf or hard of hearing and who are 
integrated in ordinary schools. The education programme is adapted so that it focuses on the given 
individual and takes into account his or her abilities. 

In the Czech Republic, educational care for pupils who are deaf or hard of hearing is provided 
by a system of schools and school facilities that are established separately for these pupils. Another 
option is education through (individual or group) integration in regular schools. Scheid (1995, 
p. 16) defines integration as “the social inclusion of the disabled in society with other individuals”, 
in a manner that is adequate to their needs. Even though the term inclusive education is currently 
being used in connection with the integration of children and pupils into mainstream education, in 
practice the difference between the terms integration and inclusion is fuzzy and both terms may be 
perceived as synonyms (Průcha, 2002). In the Czech environment, the term inclusion is not very 
well established, both legislatively and professionally. Dinold and Válková (2003, p. 52) define 
inclusion as: “a process that is shaped by everyday life integration, education … Inclusion is not a 
goal, but rather a way of socialisation, independent living, and is characterised by a number of 
options ranging from the most restrictive to the least restrictive environments.” In line with the 
above definition, we perceive inclusion as the culmination of the integration process during which 
such conditions (in the broadest sense of the word) are created so as to make it is possible to 
integrate an individual who is deaf or hard of hearing, including their participation in the different 
activities. Therefore, in the present text we use the term integrated education as it reflects more 
accurately the actual situation in the Czech education system. 

The choice of the education form is up to the pupil’s parents and it will affect the pupil’s 
entire life. A boarding school for pupils who are deaf or hard of hearing may be perceived as a 
confirmation of differentness, and, on the contrary, a regular school may be a demonstration of 
normality. However, the main problem that is associated with hearing loss still lies in the 
subsequent disruption of the development of communication abilities, which is also linked with 
limited possibilities of socialisation (Bartlett et al., 2008; Kuenburg et al., 2016; McKee et al., 
2011). It is therefore necessary to take into account that – for pupils who are deaf or hard of 
hearing – it is also important to be in contact with pupils with the same disability in order to share 
the same life situation. 

Under current legislation, the education of pupils who are deaf or hard of hearing takes place 
primarily in regular schools in the form of integration. The success of school integration is 
influenced by the following factors: 

 Degree of hearing loss. 

 Level of communication skills (especially competence in the Czech language, i.e. both its 
spoken and written form). 

 Ability to use available technical aids. 

 Level of mental abilities. 

 Level of the pupil’s social skills and experience. 

 Personality traits. 

 Family. 
For a child who is deaf or hard of hearing, the decision on integration is made by the legal 

guardians in cooperation with a special-education centre and school management. Integration can 
take the form of individual integration or the establishment of special classes within regular 
schools. In the case of children with severe hearing loss or a combined disability, integration is 
difficult because they lack a crucial prerequisite for coping with standard teaching and 
socialisation – sufficiently developed oral speech. These pupils not only understand little, but also 
the content of their communication is difficult to understand for others, because their speech lacks 
substance and grammar. In this case, sign language competence does not make it easier to 
communicate in a regular environment and even the presence of an interpreter may not guarantee 
successful integration (Potměšilová, Potměšil, 2014). The integration of pupils who are hard of 
hearing is usually easier because their vocabulary is richer, their writing is better and they are 
better able to communicate and, by extension, to socialise (Scheetz, 2012; Vágnerová, 2014). Both 
pupils who prefer oral communication and pupils who communicate in the sign language can use 
an assistant teacher, a Czech sign language interpreter or a speech-to-text-reporter for the deaf. 
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In each case, an education counselling centre will assess whether the number of hours of the 
recommended support measure matches the pupil’s needs (Decree No 416/2017 Sb., amending 
Decree No 27/2016 Sb., on the education of pupils with special educational needs and gifted pupils, 
as amended by Decree No 270/2017 Sb.). 

 
Examples of integrating information on the deaf community into the curriculum 

in mainstream education 
First stage (years 1 to 5) of primary schools 

 An introduction to issues relating to people who are deaf or hard of hearing, teachers of 
pupils who are deaf or hard of hearing, teachers who are deaf or hard of hearing, interpreters, 
historical developments and trends, important people who were/are deaf or hard of hearing. 

 Communication systems – the sign language, visualiser, transliterator of spoken Czech, 
audiology, rehabilitation, speech therapy. 

 Communication technology, compensation aids, accessibility. 

 Introducing jobs and professions that are available to them, using good practice examples. 

 Leisure activities, interest-based organisations, sports activities. 
 
Second stage (years 6 to 9) of primary schools 

 An introduction to issues relating to people who are deaf or hard of hearing. 

 Services for these groups (a person who is deaf, hard of hearing, deafened, deaf-blind, with 
residual hearing, with a cochlear implant), how they can make a phone call, what interpretation 
looks like. 

 Differences between them, such as a person who is deaf, blind, deaf-blind. 

 Technology, websites, interesting projects. 

 History, prominent figures, successful athletes, deaflympics, cultural events for the deaf. 
If an education counselling centre finds the support measures to be inadequate, the pupil can 

be enrolled in a school for pupils who are deaf or hard of hearing. In justified cases, pupils with 
a different disadvantage may also be educated in schools that are established based on the type of 
disadvantage. Enrolment requires a written request by the pupil’s legal guardian and a 
recommendation (including justification) by an education counselling centre. No fewer than 6 and 
no more than 14 pupils may receive education within a class, taking into account their age and 
special educational needs. If the number of pupils makes it difficult to fulfil their educational 
potential, no fewer than 4 and no more than 6 pupils receive education in the class (Decree 
No 27/2016 Sb.). 

Education in primary schools is spread over nine years and is divided into the first stage 
(years 1 to 5) and the second stage (years 6 to 9). All primary schools for the deaf or hard of hearing 
take advantage of Section 46(3) of the Education Act, which makes it possible to extend school 
attendance to ten years, upon approval from the ministry. In such a case, the first stage comprises 
years 1 to 6 and the second stage comprises years 7 to 10. At present, pupils are educated in 
thirteen primary schools for the deaf or hard of hearing, of which seven are in Bohemia (České 
Budějovice, Hradec Králové, Liberec, Plzeň and three in Prague) and six in Moravia (Brno, 
Ivančice, Kyjov, Olomouc, Ostrava and Valašské Meziříčí). 

The advantage of these schools is a good didactic quality of teaching, which is adequate to the 
pupils’ abilities. Another advantage may also be the very good organisation of free time in these 
facilities, with an accent on the specific aspects of communication within this minority population 
(Kurková, Scheetz, 2016; Kurkováet al., 2010). The disadvantage of this type of education may be the 
boarding-school nature of education, which removes the child from the natural family environment 
from an early age, severs ties to the family, minimizes opportunities to gain common experience, and 
education is isolated from real life (Komorná, 2008; Scheetz, 2012; Vágnerová, 2014). 

An analysis of available data shows that the number of pupils with disabilities in primary 
schools has declined over the past five years. The majority pupils with disabilities are boys. 
However, for pupils who are deaf or hard of hearing, there have been no major changes in recent 
years and their numbers remain almost constant, i.e. around 1.2 thousand (1.6 % of the total 
number of pupils with disabilities in primary schools) and the majority are boys (Watier, 2016). 
In terms of integrated and special education, the performance indicators that were reported for the 
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school year 2011/2012 in the Statistical Yearbook of Education showed – for the first time – a 
decrease in the number of pupils who are deaf or hard of hearing in primary education in special 
classes (559) and an increase in the number of individually integrated pupils (582), Table 1. In the 
school year 2016/2017, as many as 704 pupils were enrolled in individual integration, of which 271 
with severe hearing loss, and 522 pupils were enrolled in special classes, of which 310 with severe 
hearing loss (MEYS, 2017). This growing trend demonstrates the efforts of interested professionals 
to promote the individual integration of pupils who are deaf or hard of hearing to the maximum 
extent possible. 

 
Table 1. An overview of pupils who are deaf or hard of hearing in integrated and special education 
 

School year Pupils in special 
classes 

Individually 
integrated pupils 

Total 

2016/2017 522 (310) 704 (271) 1226 (581) 
2015/2016 553 (324) 705 (263) 1258 (587) 
2014/2015 538 (304) 645 (222) 1183 (526) 
2013/2014 523 (314) 597 (215) 1120 (529) 
2012/2013 539 (308) 574 (200) 1113 (508) 
2011/2012 559 (308) 582 (206) 1141 (514) 
2010/2011 635 (331) 581 (177) 1216 (508) 
2009/2010 680 (408) 575 (131) 1255 (539) 
2008/2009 694 (407) 570 (101) 1264 (508) 
2007/2008 708 (395) 563 (29) 1271 (424) 
2006/2007 739 (428) 537 (27) 1276 (455) 

Note. Statistical Yearbooks of Education – performance indicators. Retrieved from 
http://toiler.uiv.cz/rocenka/rocenka.asp 

 
Approaches to communication in the education of pupils who are deaf or hard 

of hearing 
For a deeper understanding of the issues presented, we provide an overview of possible 

communication systems from the perspective of the education process for pupils who are deaf or 
hard of hearing. In practice, the following approaches are the most common: oral, simultaneous, 
total and bilingual. All systems agree on the need for a mutually acceptable information code. 
The objective of oral, simultaneous and total communication is to create speech as a means of 
education and socialisation. The bilingual approach aims to achieve the development of language 
and thinking independently of the quality of speech (Krahulcová, 2014; Scheetz, 2012). However, 
when choosing an education system, it is necessary to consider all aspects of the actual systems and 
their benefits for the specific pupil. 

 
System of oral communication 
Oral (the oral method, oralism) and auditory-oral approaches are considered to be the oldest 

education methods – they were also dominant in the Czech lands where the oral method was 
recognised as the only way of teaching in institutions educating the deaf. Oral and auditory-oral 
approaches represent “a wide range of forms and methods of didactic communication aimed at 
acquiring spoken, phonic speech and the didactic content of the education programme” 
(Krahulcová, 2014: 39). It consists in giving priority to (residual) hearing and sight and, in extreme 
cases, completely excluding visual-motor means of communication. In current practice, the 
following types may be encountered (Krahulcová, 2014; Scheetz, 2012; Strnadová, 2001): 

 Pure oral monolingual systems focusing on mastering the reception (auditory and visual) 
and expression of spoken language that do not use the visualisation of spoken language. 

 Oral systems supplemented by visual-motor markers of the underlying words (e.g. 
fingerspelling, auxiliary articulation signs, the written form of the language, Cued Speech, etc.). 

 Oral systems supplemented by non-word visual-motor markers (also the bimodal system) 
that use various gestures, signs and mimics to improve the accuracy of a statement made in spoken 
language. 

http://toiler.uiv.cz/rocenka/rocenka.asp
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Prioritising the oral method should make it possible to actively master the relevant spoken 
language and improve the potential for the socialisation of people who are deaf or hard of hearing. 
Key components of the oral method include acquiring competence in spoken language, training in 
lip-reading, and developing the functional capabilities of residual hearing (Potměšil, 2015). In all 
cases, the construction of the language system is mainly based on visual perception (i.e. lip-
reading), auditory training and continuous speech therapy. Some oral approaches use other 
supporting measures, where the written form of language is mastered using the method of global 
reading, fingerspelling and natural gestures (Strnadová, 2001). 

Oral and auditory-oral approaches are supported by the results that have been achieved in a 
part of the population of people who are deaf or hard of hearing. However, the blanket 
implementation of the oral approach to the education of pupils who are deaf or hard of hearing 
cannot be recommended, because it does not respect the individual needs and abilities of 
individual pupils. An oral system without the use of manual means of communication then 
significantly reduces the options for receiving information, as it only allows the auditory method 
paired with lip-reading. The oral approach can benefit pupils who are hard of hearing and whose 
residual hearing can be effectively used. This concept is currently also supported by the 
advancement of digital prosthetic devices and neural prostheses, which improve auditory feedback 
in a portion of persons who are deaf or hard of hearing (Krahulcová, 2014). 

 
System of simultaneous communication 
Simultaneous communication (a bimodal model of education) is “such a system of 

information transmission in which spoken (oral, auditory, majority) language is dominant 
(main, leading) and is simultaneously supported by auxiliary means of communication that are 
aimed at visualising and grammatically refining the statement.” (Krahulcová, 2014: 42). Forms of 
simultaneous communication may be the Czech sign language, fingerspelling, auxiliary articulation 
signs, the written form of the language, gestures, mimics, pantomime. The suitability of these 
systems has been demonstrated in children with severe hearing loss in families in which 
communication does not take place in the majority language, and in children whose parents try to 
learn the sign language. For education in schools, this method is only partially suitable, because 
simultaneous communication in spoken language and sign language is linguistically inconsistent. 
Moreover, the long-term production of two different communication codes leads to cognitive 
overload (Hrubý, 1999; Krahulcová, 2014; Scheetz, 2012). 

 
System of total communication 
Total (global, holistic) communication represents the philosophy of a certain way of thinking 

or communicating, rather than a communication or teaching method. It is about recognising the 
fact that not all communication methods are suitable for a given individual in all situations. That is 
why it is necessary to choose those means that are best suited to the individual in the given 
circumstances. It is officially defined as “a philosophy that brings together appropriate aural, 
manual and oral modes of communication in order to insure effective communication with and 
among the deaf and hard of hearing” (Evans, 2001: 13). 

Total communication is based on the right of the deaf to optimal and unrestricted 
development in their native language. Optimal communication also prevents specific deviations in 
mental development. A child who does not hear should not be forced to adapt to the hearing world, 
but rather their differentness should be respected and, in its presence, all available methods and 
auxiliary means of communication should be used. Total communication includes all aural, manual 
and oral means of communication that can be used to achieve effective communication with 
persons who are deaf or hard of hearing (Horáková, 2012). The basis includes spoken language, 
spelling, signing and written language. Some components may be used separately (spoken 
language, signed Czech language, sign language), others are used mainly as auxiliary means 
(fingerspelling, mimics, pantomime, etc.). For the deaf, the most important means of 
communication is the sign language, but they use lip-reading when interacting with hearing people. 
When a hearing person communicates with a deaf person, clear articulation will be the most 
important, along with some of the auxiliary means (e.g. mimics, pantomime). If the hearing person 
knows signs, they can use them to supplement spoken language (the signed Czech language).  
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System of bilingual communication 
Bilingual communication is “the transmission of information in two language codes, in the 

sign language of the deaf and through speaking (the oral, majority, national language) among 
the deaf and between deaf people and hearing people” (Krahulcová, 2014: 50). These codes are not 
used simultaneously. This involves the full use of the native language of people with profound 
hearing loss (the Czech sign language) and the language of the majority society (the Czech 
language). A deaf teacher plays a key role in developing language and thinking. The teaching 
content is delivered to pupils by the deaf teacher in the sign language, and the information is then 
transformed by a hearing teacher into the written Czech language (Krahulcová, 2014). When 
teaching in the national sign language, it is not possible to simultaneously speak (Hrubý, 1999). 
Each of the two languages (spoken language and sign language) is taught separately. Pupils should 
be able to translate from spoken language to sign language and vice versa. The sign language is the 
first language to be acquired by children who are deaf or hard of hearing. 

Regardless of whether pupils who are deaf or hard of hearing are enrolled in regular schools 
or whether they attend a school for the deaf and hard of hearing, complex communication is a 
necessary prerequisite for successfully fulfilling their academic requirements and for their full 
integration into the class of their peers. Targeted support for communication and mutual 
collaboration within a class or a school may alleviate or completely eliminate any potential feelings 
of social exclusion that people who are deaf or hard of hearing may have. However, communication 
deficiencies may cause pupils with varying degrees of hearing loss to inadequately develop their 
verbal or sign language vocabulary. As a result, these pupils do not have enough opportunities to 
engage in social interaction with their peers during the day.  

 
5. Conclusion 
After the adoption of the Education Act in 2004, the number of pupils in schools for the deaf 

and hard of hearing started to gradually decline and there have been demographic changes as to 
how and where pupils who are deaf or hard of hearing receive their education. Effective from 
September 2016, the amendment to the Education Act brought new education opportunities for 
pupils who are deaf or hard of hearing, which respect their language and cultural differences. 
Pupils who cannot perceive speech through hearing and who use a communication system other 
than spoken language receive education in a communication system for the deaf that meets the 
needs of the pupil. Pupils who receive education in the Czech sign language also receive education 
in the written Czech language, which they learn through the methods used in teaching Czech as a 
foreign language.  

However, all these changes – including support measures – may not affect the successful 
integration of a pupil who is deaf or hard of hearing. The degree of disability of the pupil being 
integrated and the system of measures to support the individual’s special needs in more 
challenging conditions also play an important role. 

The on-going curricular reform provides teachers with an opportunity to modify and expand 
the curriculum to support the development of pupils who are deaf or hard of hearing together with 
their peers and to form a solid foundation for their future lives. 
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